
Spring Into Action 
"The secret of getting ahead is getting started. 

The secret of getting started is breaking your complex overwhelming 
tasks into small manageable tasks, 
 and then starting on the first one."  

-Mark Twain 

Spring is here!  It’s that time of year we’re faced with all-things spring: cleaning, 

home fix-it projects, and getting ready for the home stretch of the school year.   

Teachers cannot overstate the importance of goal setting for students.  What could 

you break down into manageable chunks for students to help them achieve their 

goals and enjoy the process of springing into action?  By creating good habits of 

working towards specific achievements, students realize their potential and start 

pursuing their dreams. Here are some useful tips by Kristin Wood on how to set 

goals for students. 

Brainstorm some goal ideas together. Try to create a healthy mix of serious 

goals (such as final grades for each class) and fun goals (a student might  

         wish to learn how to play an instrument or master a new skateboard trick).  

         Allow the students to become as creative and elaborate as they wish during  

         the brainstorming session. 

Narrow down the list to the most important goals -- both to you and them. 

This might leave four to seven goals. Ask the students which items are  

          most dear to them, and which items will likely benefit them more in the  

          future. 
Continued on page 2... 
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Break down each goal into steps. This should grow each item into 

several goals, some short term and others long term --but specific,  

          measurable and within reach with the proper amount of  

          determination and work. Vague goals should become more defined.  

          For example, "get good grades" could turn into "get at least a 90  

          percent on the next math test, and an A average by the end of the  

          year." Long-term goals could include qualifying for honors classes  

          in high school or getting into a certain college. 

Write the final goals on a nice piece of paper. Ask the student to 

sign and date the bottom. This could even be framed and hung in the  

          student's bedroom as a daily reminder of what he is working toward. 

Get more people involved. Encourage the student to share her goals 

with family members, close friends and teachers. The more support  

          the student has, the more likely she will be to achieve her goals. 

Schedule regular check-ins with the student to review his progress. 

Check-ins can be weekly, monthly or seasonally. Teachers in large      

          classrooms can set apart days for peer check-ins, when the students  

          pair up and hold each other accountable for their progress. 

Celebrate accomplishments -- even the smallest ones. Every time a 

student accomplishes a goal, acknowledge their success with a big  

          congratulations and a small treat or reward. 

I hope you enjoy all of the fun and beauty that spring has to offer! 

Happy Spring, 

Kelly Conway 

and the VPM Team 

 

Instructional Practices to Deepen Understanding 
 

Below, you will find four instructional processes, based on the work of 

Tim Shanahan that will help all teachers meet the high literacy demands of 

their students. 

  

Instructional processes needed for high literacy outcomes: 

 

1. Teachers will read text selections before the students in order to 

encourage them to find the explicit and implied meanings and author’s 

purpose, particularly of difficult texts. 

 

2. Teachers will be purposeful in building background knowledge, so that 

the focus is on connecting students to the most 

important and relevant aspects of the text. 

 

3. Teachers will not distract students during 

reading by focusing attention on obscure 

words or unimportant details but will keep a 

spotlight on the essential ideas in the text. 

 

4. Teachers will make students do the work by 

not spoon feeding them what a text says, but 

making them find the meaning on their own 

through summarizing and paraphrasing in 

their own words and pushing them to think 

deeper about the meaning and structure of the 

text. 
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All elementary schools will have access 

to Pinnacle Grade for school year 2012-

2013. In preparation for the full 

implementation of the electronic grade 

book in elementary schools, De Bary 

Elementary and South Daytona 

Elementary have agreed to use the 

program during fourth quarter. The input 

from these schools will help ensure a 

smooth implementation this fall. 

  

The district is continuing to move 

forward on standards-referenced grading. 

The elementary grade book has been set 

up to take advantage of the program’s 

features for standards-referenced grading. 

The standards for each subject are 

available to link with any assignment or 

assessment. The program will track 

learning trends for both benchmarks and 

measurement topics allowing teachers to 

monitor progress more easily. The 

measurement topics will align with 

curriculum maps. In addition, the 

program will generate a variety of reports 

that will facilitate communication with 

parents and students. 

  

Other new tools for teachers to support 

standards-referenced instruction and 

grading are in the development process. 

These tools will provide a platform for 

curriculum maps, resources, and 

assessments to link with the gradebook. 

The first area to be developed will be 

adding the curriculum maps. When fully 

developed, this platform will provide an 

integrated resource for teachers. 

New Tools for Standards-
Referenced Grading 

Mary Diez—  
Coordinator, K-12 Curriculum 

"An optimist is the human  

personification of spring."  

Susan J. Bissonette 



Prevent Problem Behavior 

There is no shortage of interventions touted as best practice in dealing 

with difficult behavior, but no single strategy or program has been 

demonstrated to be effective with all individuals and all types of 

challenging behaviors in our schools and communities. There is no magic 

bullet. The most logical, practical, and efficient way to deal with failure 

is to use information on predictors to create physical and instructional 

environments that both avoid predictable problems and create predictable 

successes. We believe that we can increase the odds of academic 

engagement and positive behavior, though it’s absurd to think of raising 

that rate to 100%. Likewise, we believe that we can lower the odds of 

problem behavior, but again we'll never lower that rate to zero. Using 

what we know to increase our odds of success, we think, is simply the 

best approach we have.  

The key to tipping these odds in our favor is to help teachers consider 

how to use identified predictors to prevent certain behaviors. Think of a 

follow-up to the earlier hypothetical we posed, with one key alteration; 

imagine that a teacher is now asked: “If I were to come in tomorrow at 

the same time and under the same conditions you just named, but this 

time I'll give you $1 million if Jason is successful, rather than disruptive, 

what would you do differently?” The object is to help the teacher consider 

how to use information on predictability to create success. Generally, 

prevention involves efforts to control those events that are identified as 

most predictive of student failure, and to teach specific skills that will 

help the student to more effectively deal with those events.   

Teachers can prevent certain behaviors by developing routines and 

arrangements. Teachers have great control over some things, such as the 

number of students engaging in a task at one time, the procedure for 

transitioning from one task to another, and the routine for lining up at the 

door. Still, controlling the environment is a tricky proposition for 

teachers. To be sure, we'll never have the foresight or ability to control all 

of the potential events in school. For example, manipulating where the 

teacher is located in the room so as to better answer questions or 

changing the seating arrangement to separate two antagonistic students 

are simple prevention strategies because the predictors are largely under 

the teacher’s control. In contrast, predictors can't be as easily controlled 

for a student whose misbehavior is sparked by a peer’s comments or a 

perceived slight on the playground. While the teacher may create 

environments where student comments are limited and playgrounds are 

well monitored, preventing the random remark or look that precipitates a 

perceived slight will always be much more difficult. Thus, prevention 

must always involve arranging environmental variables and events that 

are under a teacher’s control to increase the odds of positive engagement 

and decrease the odds of problem behavior. But, even when we do our 

best to manipulate the environment to tip the odds in our favor, what 

teachers do instructionally remains a key ingredient in dealing with 

challenging behavior.  

This Portion Reprinted from: Phi Delta Kappan Magazine   
October 2011 vol. 93 no. 2 30-34  

"If we had no winter, the spring would not be so pleasant;  

if we did not sometimes taste of adversity,  

prosperity would not be so welcome."  

—Anne Bradstreet 

A Bucket A Day Keeps 

Behavior Problems Away 

Promoting a Positive Learning Environment 

 

 

Melissa Marple—Kindergarten Teacher 

Edgewater Elementary school  

2013 Volusia County Teacher of the Year Finalist 
 

 

A positive learning environment must be provided if chil-

dren are going to feel safe to explore and participate.  My 

goal is to build each child’s self-esteem so they feel confi-

dent in their learning process.  To do this, I have devel-

oped a classroom token system.  I celebrate each good 

deed with a token.  As students are celebrated, whether it 

is being recognized for following classroom procedures, 

completing work, listening attentively or being polite to 

others,  I take a token with the child’s name on it and place 

it into a tote.  The more times they are celebrated, the 

more tokens they have in the tote.  When I am in need of a 

helper, I pull a token from the tote, and that student is as-

signed the job.  Students love to be helpers and will go 

above and beyond for me to notice them.  My goal with 

the token system is to focus on and reinforce the positive 

behaviors rather than the negative and to provide opportu-

nities for the child to have ownership within the classroom 

responsibilities.   

 

In addition to the token system, I promote a positive learn-

ing environment by recognizing students who “fill” an-

other student’s “bucket” with kind words.  Bucket filling 

and dipping are symbolic to a person’s feelings.  It is 

based on our school-wide anti-bullying program.  My stu-

dents have really grasped the idea of bucket filling and are 

eager to tell someone when they fill another’s bucket or 

build up a person’s worth.  Although there is the occa-

sional “dip,”  it is typically followed by a “re-fill.”   The 

positive flow of energy can be seen on each student’s face 

as their bucket is filled.  In the front of the room, I keep a 

large bear.  The bear is filled with cotton balls when I hear 

‘bucket filling’ comments and  are removed when some-

one bucket dips.  This is an effective visual for students’ 

use of manners and encourages students to build positive 

relationships.   



Teach-nology: Using Technology Effectively  

in the Classroom 
 

Heather Henderson—Reading Coach, University High School 

2013 Volusia County Teacher of the Year Finalist 

 

 

 
 

 

 

 

Raise your hand if you have ever sat through a workshop so boring that you’re already playing Angry Birds 

on your Smart Phone in less than fifteen minutes. Who hasn’t? Technology for technology’s sake can’t save 

a bad workshop, but technology in the right hands can make an effective teacher even better! 

 

Though I could present my topic without the aid of technology, I use presentation software (like Prezi and 

PowerPoint) because it helps me to maximize learner engagement.  Some presenters simply ask you to look 

at a static presentation. I would rather embed it with video clips, music and interactive features (like 

PollEverywhere.com  or CPS Clickers) in order to give learners a more immersive learning experience 

which almost guarantees no one will be pulling out Angry Birds! Workshop attendees can view digital 

presentations long after the workshop paperwork is turned in, thus extending the life of the learning. By 

creating interactive presentations that enhance my topic rather than supplant it, I am a more effective 

workshop presenter and classroom teacher. 

 

Technology has helped me to create a weekly literacy e-newsletter entitled Read Right! which is sent via 

email to the staff of University High School and the VCS Secondary Reading Coaches. The newsletter 

contains reading strategies that are easily implemented in all content area classrooms and, like my 

presentations, I can add interactive digital features that would be impossible in a paper version. It’s become 

so popular that some issues have been distributed throughout the county and all the way back to me! 

Additionally, I upload my e-newsletters to Edmodo which lets me answer questions and comment on 

positive trends and best practices that I’m seeing in classes through my observations as a reading coach. 

Sharing them with others will hopefully encourage other teachers to attempt similar strategies in their own 

classrooms.  

 

Data collection sites like the Progress Monitoring and Reporting Network (PMRN), Data Warehouse and 

Performance Matters, not only compile the data for me as it happens, but allow me to customize 

the data though sophisticated filters. Want to follow the progress my ESE students have made in 

word analysis? A couple clicks and the columns are ready for analysis. If I want to see how my 

AYP students are progressing, I simply reset the filter and click! With a few clicks, I can analyze 

and capture data, embed it in a presentation and then share that information through Edmodo 

with my teachers and students. Technology has indeed become Teach-nology! 

“You have to show students how to accomplish the goals and 
objectives in your classroom in a rigorous way if you expect your 

classroom to be rigorous, otherwise you don’t have rigor, but 
rather rigor mortis – as in something deadly.”  - 

—Rick Wormeli 

 
            Spring is nature’s way of  saying “Let’s Party!” - Robin Williams 



Teaching to the Common Core by Design,  
Not Accident 

 
The Common Core State Standards (CCSS) in 
English Language Arts & Literacy in History/
Social Studies, Science, and Technical Subjects 
The Common Core State Standards (CCSS) 

have arrived. Teachers working with students 

in kindergarten have begun their work and 

are feeling the change that a new rigorous set 

of standards can bring.  The CCSS are not just 

a new and different set of standards – they 

are a shift in educational thought. From 

kindergarten through 12th grade, we must all 

become more integrated in the way we teach 

to help all of our students attain the major 

goal of the CCSS which is college and career 

readiness.  Students must read complex text 

from classic and contemporary literature, 

informal pieces from all academic areas, and 

seminal U.S. documents. In turn, students 

must be able to think about what they have 

read, form valid and reliable arguments, and 

be able to articulate their thoughts clearly 

through written and spoken communication. 

This responsibility falls to every classroom 

teacher through his/her own subject area 

domain.  Did you know that if you are a social 

studies, science, or technical subject teacher 

that you have a section of CCSS which applies 

directly to literacy education in your area? All 

educators need to become more familiar with 

the CCSS and our role in helping students 

succeed.  For more information, click on the 

link below to visit the Common Core State 

Standards Initiative website.  Once you are at 

the site, click on the English Language Arts 

Standards to view the literacy standards for 

grades K-12 with a special emphasis on pages 

35  - 58 for English-language arts teachers in 

grades 6-12 and pages 59-66 for secondary 

teachers of social studies, science, and 

technical subjects.  www.corestandards.org  

Working with the Common 
Core 

Tracy Blinn 
TOA Reading and Language Arts 

Vicki Phillips and Carina Wong 

While working to develop understanding related to the common core 

standards, we’ve learned some critical lessons that we hope will be 

instructive to approaching the development of teacher tools and 

supports more broadly. 

Lesson #1: Engage teachers early. 
The tools and supports will only be useful if they’re co developed, 

tested, and refined by teachers themselves. Teachers co created the 

materials, tested tools in their classrooms, and offered real-time 

feedback to designers about what worked and what didn’t. And teachers 

could get the necessary support to use the tools in a meaningful and 

useful way. 

Lesson #2: Teachers need to talk to each other. 
We saw this firsthand at a June 2011 meeting in New Orleans called 

Unleashing Group Genius. It was a gathering of teachers, district and 

state administrators, design and implementation partners, and 

researchers who had worked on developing some of these curriculum 

tools. 

They shared their successes and challenges, debated ways to improve 

upon the already strong tools that are being piloted, and discussed the 

kinds of collaborative platforms and killer apps they will need in the 

future. They also talked about the practical supports they need, such as 

identifying the right texts for the literacy tasks. And they gave examples 

of how they’re drawing on each other’s capacity to scale the work. One 

thing was clear — the enthusiasm was contagious. 

“Teachers crave the chance to work together. As one high school 

English teacher said of the peer collaboration, I get so many ideas from 

my classroom just sitting around talking about our modules. We steal 

and take from each other. I wish there was a way we could do that as 

teachers all the time.” 

To give more teachers this kind of opportunity, the Gates Foundation 

has launched a web site called My Group Genius 

(www.mygroupgenius.org) where teachers can find tools from the 

literacy and math design collaboratives and have conversations with 

each other about their experiences. Over time, we hope that the 

conversation will sustain itself without much foundation involvement. 

Lesson #3: These tools and supports must go viral. 
At some point, we’ll have to let these tools and supports leave our 

hands, and see how far they go. We’re exploring ways to facilitate the 

spread and scaling of what works through partnerships with other 

organizations and through technology. 

We’ve also invested in an online “module creator” in the literacy 

collaborative to make sure the main design elements from the Literacy 

Design Collaborative (LDC) are called out for teachers as they create 

their modules. The module creator software walks users step by step 

through the LDC framework to ensure teachers don’t get off course by 

forcing them to focus on key questions: Is the template task robust 

enough for two to three weeks of work? Will students be developing the 

necessary skills to succeed on the task? Does the instructional plan pass 

muster, so students can succeed on a series of mini-tasks culminating in 

the larger student assignment? And, finally, would the student work be 

of high enough quality to meet Common Core standards, and is the 

scoring solid in relation to benchmark work? 

As we explore how to take these tools more digital, however, there are 

still many outstanding questions. 

http://www.corestandards.org
http://www.kappanmagazine.org/search?author1=Vicki+Phillips&sortspec=date&submit=Submit
http://www.kappanmagazine.org/search?author1=Carina+Wong&sortspec=date&submit=Submit
http://www.mygroupgenius.org

