
In This Issue 
 
Message From The District 

Leadership Team — Page 2 

 

Driven by Data — Page 2 

 

Success With Authentic 

Assessment—Page 3 

 

Principal’s Perspective — Page 4 
 

Technology and Engagement  

— Page 5 
 

Engagement Through Instruction 

— Page 6 

A New Resolve for a New Year 

 

“What the New Year brings to you will depend a great deal  

on what you bring to the New Year.” 
 

~Vern McClellan 

 
Want to get in tip-top shape? Need to kick a 

bad habit? Make a New Year's resolution… 

Sometimes, the toughest part is sticking to 

resolutions. The more arduous the resolution, 

the more difficult it is to hang on to. It takes 

steely nerves to live by what you resolve.  If 

we are resolved to increase student 

performance, we must be resolved to find new 

and innovative ways to provide students with 

additional time to accelerate performance.  Minutes of high quality 

instruction influence student achievement. To increase student 

performance, we have to have a system that varies the amount of time 

available to students and the intensity of instruction provided during 

that time.  When we are “running out of time” with some students, 

prioritizing “critical skills” can accelerate student performance. 

“Schools that attend to both strategies—building a collaborative 

culture that focuses on student learning and creating a system of 

timely interventions for students—experience a powerful synergy 

(DuFour, et al., 2004)”  The demands of the 21st century and the 

increasing rate of change in all aspects of society make the case for a 

fresh resolve to achieve flexibility in school systems absolutely 

necessary to do a better job of educating all students. 

 

Kelly Conway 

and The VPM Team 

Ahead Of The  Class 
 

V.P.M. Statement of Purpose—The Volusia Proficiency Model guides the district, schools and teachers toward implementation of best 

practices designed to maximize our focus on learning and ensure academic proficiency and success for all students.   
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In order for a teacher to truly discover the whole 
child, she must be driven by data.  There should 
be a constant reflection of the teacher to create 
a new strategy to reach all learners.  If a new 
strategy is not working, perhaps it is the delivery 
of the lesson, or the learning style of the student.  
Teachers must be able to multi- task.  We must 
develop a new stratagem for each new problem 
as seen on test results and through the 

dissection of data.  We must be willing to change. 
 
Planning is essential to all instruction.  Shall I 
group for instruction based on a specific 
criterion?  What are the needs of my learners?  
Who needs support for a certain skill?  I must 
decide which data is the most useful for my 
concern.  I must process through and eliminate 
any and all data that is listed, but not critical to 
my target.  I may group with children who are in 
need of intervention, then scaffold my 
instruction.  Maybe I wish to work with students 
who are interested in the same novel for 
Reading Workshop.  Their reading responses 
can come together for a focused discussion.  
There may be different ways to group the 
learners for teaming.  If I need to form groups for 
instruction so that all learners gain knowledge, I 
must allow collaboration and communication so 
that the group of learners at all levels benefit 
from each other.  I must observe the learning in 
that small group using data known about a 
student, not how I feel about a student. 
Therefore I must plan for assessment each time 
I teach new content.  Using positive energy that 
goes into my planning, my students enjoy 
engagement, problem solving and discovery.  I 
cannot afford to waste their valuable learning 
time. 

 

M e s s a g e  F r o m  T h e  D i s t r i c t  

L e a d e r s h i p  T e a m  
 

By Mary Diez, Coordinator K-12 Curriculum  

   

Driven by Data 
Leslie Birney—4th Grade Teacher 

Citrus Grove Elementary 

 

With a new year comes fresh resolve to improve our 
health or change our habits. The same renewal 
applies to our professional lives. Although it is the 
middle of the school year, the calendar year 2012 
promises to bring changes and improvements to many 
aspects of K-12 education. Like our personal 
resolutions, changes only become permanent with 
determination and day-to-day effort to achieve the 
desired outcome.  
VPM is active and continues to take root across the 
district through the work of professional learning 
communities. Schools continue to develop proposals 
that delineate their plans to ensure student learning. 
The district team has made a concerted effort to 
collaborate as learning communities, working with 
data and resolving issues with the support of the team 
just as school teams do.  VPM is a system of support 
services integrating national, state, and district 
initiatives to ensure increased achievement for all 
students.  
School Improvement Plan  

Elementary and Secondary Education Act   

Differentiated Accountability   

Professional Learning Communities   

Progress-Monitoring Plan   

Problem-Solving Team   

Response to Intervention   

Volusia County Behavioral Initiative   
 

 

“A heart is not judged by how much you love, but by 
how much you are loved by others.” 

 
~Frank Morgan 



Success with Authentic Assessment 
Kip Best, 4th Grade — Pine Trails Elementary 

Gathering student data through 

authentic assessments helps guide 

me in making important decisions as 

to what is meaningful content.  I 

design assessments before my unit is 

taught.  This focuses my instruction 

to meet the needs of all levels by 

specifically defining what I want my 

students to be able to do and 

understand.  Before I design my 

learning activities I ask myself 

questions such as what big ideas 

encompass my objectives, what 

should the students understand, and 

what is the appropriate evidence of 

their understanding.  This sharply 

focuses my instruction on the goals 

and standards.  By knowing where I 

am heading and the desired results 

showing the student’s knowledge, 

skill, and understanding, I can design 

activities on all levels that will help my 

students develop a deeper 

understanding of the content.  

    I am receiving more and more 

students identified as autistic or with 

deficits.  I also have had blind, deaf, 

attention deficit, and learning disabled 

students with high IQ’s.  Because I 

never assume that students have 

skills and strategies I pre-test students 

on the content. This allows me to plan 

instruction based on individual needs.  

My repertoire for remediation includes 

multiple methods of instruction such 

as scaffolding activities given in direct 

instruction and independent activities.  

I include instructions on how and 

when to use strategies such as 

thinking skills, problem solving 

heuristics, study skills, and 

organizational skills.  My classroom 

groupings are flexible and meet the 

needs of the students, thus providing 

all of my students with brain 

compatible ways for learning and 

processing new information.  I always 

ask myself if the content is 

challenging, enhances the standards, 

and is worthy of our time.  I provide 

multiple opportunities for students to 

select their project and/or problem and 

make sure that they are well versed in 

the self-assessment process.  I also 

provide a system of ongoing 

assessments throughout their work.     

    No one assessment can provide 

the information needed to judge the 

student’s knowledge, skills, 

conceptual understanding, processing 

skills, and transference into real world 

understanding. Balanced 

assessments play a crucial role in an 

enriched environment.  I assess the 

“whole” child by using standardized 

assessments, teacher made tests, 

rubrics, and observational checklists 

that focus on the student’s processes, 

growth, and application of material.  

This gives me a balanced, accurate 

understanding of each student’s 

individual development.  At all levels, 

enriching the student’s environment 

and balancing assessments builds a 

foundation for lifelong learning.  I 

understand that accomplished 

teachers deliver effective instruction 

and move fluently through a range of 

instructional techniques to meet all 

the needs from remediation to 

enrichment, and to keep students 

motivated, engaged, and focused. 

 

“We will open the book.  Its pages blank.  We are going to put words on them ourselves.   

The book is called Opportunity and its first chapter is New Year’s Day.” 

 

~Edith Lovejoy Pierce 



Principal’s Perspective 
James Tager—Principal, New Smyrna Beach High School 

Phi Delta Kappa 2012 Educator of the Year 

A New Resolve for a New Year... 

 
It is with great excitement that we begin the new year at our school. One area that we adjusted at the semester 

is within the framework of the New Smyrna Beach High School Proficiency Model. The ratio for grading within the 
core class curriculum, which includes English, foreign language, math, reading science and social studies, is being 
adjusted to 80% for summative and 20% for formative assessments. Our goal is to strive to use the same grading 
ratio in each subject area department. In regard to re-takes, now students will be allowed to re-test only on major 
assessments, such as unit tests. Again, there may be slight variations on re-test options, although we will try to stay 
with a uniformed policy relative to each subject area department. We will also provide a 28-minute Academic 
Intervention period within the school day, three days per week for academic assistance from any class where a 
student is struggling. 

 
At the school level, our faculty and staff is doing a phenomenal job with Professional Learning Communities, 

common assessments, and common grading practices. My belief is that the movement toward sharing these three 
items from school to school with District support, is the logical next step in creating equal learning opportunities for 
all students. To reach the guiding principle that “all students will learn,” it becomes paramount that grading 
processes become fair and understood for all our students. Secondly, the fact that our at-risk graduation rates are in 
need of improvement is an indicator for the need to provide high quality teachers, first class resources, and the 
appropriate time on task to ensure that all students learn. 

 
The Proficiency Model provides us a baseline for teachers working with teachers to share best practices, 

creative strategies, and a sense of being part of a team. The days of working behind close doors are aligned with 
the past. It is my hope that portions of the Proficiency Model will pave the way for future initiatives that will offer such 
things as high quality instruction, reaching each child at their state of readiness, a system that provides adequate 
time for learning for all students, and a continued collegial profession of sharing best practices. 
 
Enthusiastically yours, 
Jim Tager 

“I’m like the kid in kindergarten; I really do send valentines to everyone!” 
~Suzie Bright 



Technology and Engagement 
Sandra Tweedy, Mathematics—Spruce Creek High School 

 

 

       

 

       

 

 

 The three examples of technology I am currently using in my classroom to support student achievement include graphing 

handheld devices, the internet, and smart phones.  I use these three types of technology in unison to provide varied instruction, 

reading in the content area, and academic proficiency. They are also used to engage and motivate students into taking 

responsibility for their own learning. 

The graphing handhelds are devices that increase student achievement by allowing them to expedite solutions, increase 

conceptual understanding, develop critical thinking skills, and integrate across the curriculum.  Student achievement is increased 

with the graphing handhelds because they no longer have to be consumed by repetitive computations allowing students to 

investigate the “what if” questions.   The graphing handhelds also increase student achievement by allowing them see a visual 

representation of mathematical concepts and integrate them across the curriculum.  Not only are the students able to graph the 

relationship between the effects of exercising and weight gain, acidity of precipitation, and the effects of powerboats and manatee 

deaths, but now they have the capability of finding regression models quickly allowing them to make interpretations and 

communicate results.  I have found the graphing handhelds allow students more time to explore mathematical relationships 

increasing comprehension and achievement. 

The internet is also another example of technology I use to increase student achievement.  With the use of layered 

assessments, my students have a choice of completing online assessments. These assessments increase achievement because 

students receive immediate feedback and are instantly engaged in the curriculum.  Online assessments also introduce students to 

emerging test strategies, hence, improving scores on online, high-stakes tests such as end of course exams and graduate exams.  

The internet also increases reading in the content area.  Students are able to access, read, and reflect on online statistical articles 

or research providing needed practice for students to be successful in communicating mathematics on tests and projects. 

Lastly, I use smart phone technology to increase student achievement.  I create formative assessments using Quick 

Response (QR) codes.  Students use their smart phones to read the codes and download questions on formative assessments.  At 

the end of each question is a clue telling them where to find the next question.  Students travel around the school from classrooms, 

to the principal’s office and media center to find the next questions.  Students are engaged in learning by using this technological 

device. Dr. Robert Marzano, a leading researcher in education, states “…when students are engaged, they tend to experience 

enthusiasm, enjoyment, and the like.”  

“The heart has its reasons of which reason knows nothing.” 

 

~Blaise Pascal 



ENGAGE THROUGH INSTRUCTION 

This Portion Reprinted from: Phi Delta Kappan Magazine  October 2011 vol. 93 no. 2 30-34  

What teachers do during instruction is often simply a matter of what’s most comfortable or familiar to the teacher, 
often with little attention to evidence-based strategies. Recent large-scale analyses clearly identify instructional 
practices associated with increased student success (Hattie, 2009). Among the most effective teacher-based 
practices identified are such basic strategies as teacher clarity, teacher feedback, opportunities for students to 
respond, modeling, and guided practice. What we find most striking about these strategies is that while they're 
listed here because of their link to students’ academic success, they also provide a high probability of positively 
influencing student engagement and, consequently, their behavior.  

Providing students with opportunities to respond in class, using effective models, and relevant and engaging 
opportunities to practice, and offering consistent feedback doesn't constitute special programming for students 
with challenging behavior. Rather, these essential components of instruction allow us to shape and maintain 
success for all students. The key is to use these effective strategies to help students avoid contexts that predict 
problems and teach behaviors that will effectively replace and prevent problem behavior. Still, students with 
challenging behaviors present special problems when teachers are trying to provide effective instruction. 
Whether a student responds best to group versus individual questioning, verbal versus physical modeling, or 
private versus group feedback are questions that are determined through the trial-and-error history that’s part of 
the prediction and prevention process.  

Feedback may present one of the more difficult issues for teachers, and its use is crucial. The reluctance to 
acknowledge positive behavior is sometimes justified by the notion that internal reinforcement — success — is 
preferable to external reinforcement — praise. While this might be true in certain contexts, the teacher’s role in 
developing, recognizing, and reinforcing initial success is critical. For example, if we asked a student to solve a 
math problem and then refused to let him or her know whether the problem was solved correctly, we wouldn't 
have taught anything, nor would we have changed the probability of the student’s success or failure in the future. 
While most teachers understand this in the context of academic instruction, positive feedback is often missing in 
dealing with behavior. Even teachers who routinely praise a student verbally for a correctly performed academic 
task rarely say ‘thank you’ to the student who raises a hand in class for the first time or gets to class on time.  

The teacher’s role in developing, recognizing, and reinforcing initial success is critical. 

As a general rule, what makes instruction effective in the academic realm applies equally to teaching social 
behavior. In all cases, we simply use the tools at our disposal to maximize the probability that the student will be 
successful with the very next trial.  

The same routines used to teach and reinforce reading, math, or science concepts can and should be 

used to teach and promote positive social and classroom behavior. 

http://www.kappanmagazine.org/content/93/2/30.full#ref-1

